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1 THE PROBLEM OF PERSONALITY 

IN SOVIET AND RUSSIAN PEDAGOGICS 



1.1 General Considerations 



There is no comprehensive understanding of the idea of personality 
in Soviet and Russian pedagogics. Various authors give various ex- 
planations of the idea of personality. Psychological investigations of 
personality include the ideas of capacity, tempo, individual abilities, 
world outlook, as well as the concepts of personal orientation and 
motivation. 

In discussions about the personality problem in the works of A. N. 
L^ontjev, of L. I. BoJovits, and of E. V. Tsudnovsky, the main focus 
has been on personality orientation as determined by prevailing' 
motives that explain the behavior and conduct of man. 

In his investigation Introduction to Psychology, P. J. Galperin under- 
lines the fact that in discussing the personality problem it should be 
paralleled with ideas such as organism, individuum, subject, man, 
individuality, and also character and temperament. 

The complication in such parallel constructions lies in the fact that 
they all refer to the idea of man. In differentiation of these notions 
some authors attempt to differentiate in its context the biological and 
social essence. But in defining man as. personality this is not 
enough - as a subject it includes in itself biological and social ele- 
ments. 

At the same time, in the works of social psychology and general 
psychology the problem of personality is connected with the motiv- 
ational orientation of man. This understanding of personality is close 
to Leontjevs definition of it, the latter introducing the notion of 
"sense". "Sense" reveals the coordination of aims and motives in 
man's behavior. Notions of "sense" and "value" reveal the same 
essence in understanding man. 

Wc think that the most adequate understanding of personality in its 
direct meaning is given by Galperin in his above mentioned investi- 
gation. He considers man's personal traits to be revealed in his rela- 
tions to other men, in his understanding of duty towards other people. 
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The extent of personality maturity corresponds to the extent of his 
responsibility to other people, to his surroundings, and to his work. 
From this point of view we may say that man's personality is his 
morality, his views on life. In this case man's nature reveals different 
aspects of his personality. 

In Soviet psychology the nature^ of man is considered to be his 
relations to other men, to his surrounding ecological and social 
spheres, to his occupation, and to himself. The extent of responsibili- 
ty in these relations characterizes personality. 

At the same time the extent of responsibility is regarded from the 
position of a certain morality. It is quite natural that personality is 
not inborn, it is developed during a certain period of life in the 
process of living. As it is, until a certain age man is not responsible 
for his behavior or for his deeds. Only upon reaching a certain age is 
man punished for breaking moral norms and for irresponsible behav- 
ior. 

The nucleus of personality as a system of relations is given detailed 
analysis in the works of V. N. Mjasi§t§ev. 

A slightly different approach to the problem of personality is 
presented in the works of V. V. Davydov, who connects personality 
with the creative abilities of man. 

In pedagogics, personality has a rather wide dimension. The notion 
of personality is identified with the notion of "man". As it is, in 
pedagogics we speak about the overall development of personality, 
meaning not only moral but aesthetic, physical, and mental develop- 
ment. As for man's individual character traits - they might be on 
different levels. For example, man's temperament is characterized by 
inherited traits of the ner\'ous system (individuum level). 

Man's abilities and emotions arc also highly individualized. All this 
concerns the subject of reflection (different sides of man's psychol- 
ogy)- 

Individual personality traits are reflected in the nature of man, if we 
assume Galpcrin's understanding of personality as being revealed in 
a man's responsibility towards other people and his surroundings. 

Considering all this we conclude that the idea of personality has 
many aspects, each of which needs additional investigation. 
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Man's activity as an individual does not only mean securing his 
elementary life functions, and is not only oriented to the sphere of 
social connections and relations - it has a creative, transfo/ming 
nature which enables man to develop himself and to achieve effective 
activity. 

Variety in man's activity is an expression of his individuality. We may 
define several approaches to the concept of personality. These defi- 
nitions' are different if we analyze personality from different view- 
points - philosophical, sociological, and psychological. 

In philosophy: 

"Personality in its general meaning is a concrete, generalized individ- 
uality of man in the unity of his natural and social qualities. In the 
narrow, philosophical sense personality is an individuum, the subject 
of social activity, the qualities of which are determined by concrete 
historical conditions of the life of the bC^ciety". (Kratki slovarj po 
philosophi, 1979.) 

According to V. P. Tugarinov's works, personality is a man with a 
certain historically determined degree of reasoning and responsibility 
before society, using certain rights and freedoms and leading a way 
of life thai corresponds to the ideals of the epoch (Tugarinov 1965, 
88). 

According to M. B. Demin personality is a man as a social being, as 
a member of society possessing certain individual qualities (Demin 
1977, 53). 

L. P. Bueva considers personality to be a man as a combination of 
social qualities that were formed through the duration of different 
kinds of social activities and relations (Bueva 1971, 26). 

Although social, philosophical and sociological approaches to the 
concept of personality have much in common, sociological analysis of 
the phenomenon has its peculiarities. 

According to V. A. Jadov personality is regarded by a .sociologist not 
as an individuality, but as a dcpcrsonified personality, as a social 
type, or as a deindividualized personality (Jadov 1969, 13). 

In E. V. §orohova's opinion, the basis of the social psychological 
approach to the concept of personality is the definition of a social 
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type of personality as a specific formation, as a product of social 
conditions and structures, as a combination of role functions of 
personality and its influence on social life (Sorohov 1975, 66). 

The difference in approaches to the personality problem from social 
psychological and sociological positions is in the fact that social 
psychology strives to determine the process of the formation of social 
-typical qualities of personality. In social psychology personality is 
defined as a complex of factors of social determination, the activity 
and conduct of socially determined personality in concrete social 
groups, and its contribution to this activity. 

In analyzing personality from a social psychological position the main 
focus is the study of personality in its relations and connections to 
the group. 

Accordingly, there are two main trends in the personality problem in 
social psychology - the problem of the socialization of personality 
and the problem of social installation. 

Socialization of personality is a double process - on one side it 
implies assimilation of social experience through adaptation, and on 
the other side it implies the process of active reproduction of the 
system of social sphere relations. 

The social orientation of personality is its capacity to react to various 
phenomena in social reality. The general psychological and pedagogi- 
cal interpretation of personality implies the study of man as a com- 
bination of psychological qualities that determine the forms of his 
social behavior and activity (Sorohova, 1969). 

In interpreting the concept of personality, S. L. Rubinstein 
emphasizes the significance of the system of motives determining 
man's activity and his ability to realize his faculties in the surround- 
ing historical and social spheres (RubinStein 1959, 119-120). 

Contrary to the sociological approach, the psychological concept of 
personality emphasizes the study of the inner subjective qualities of a 
man that make him a personality, that make him a member of 
society, and that motivate his activity and conduct. 

In sociology, personality is the subject of historical, socio-economic 
processes, it's product, the result of the socialization of an indivi- 
duum. 




In general psychology the main focus of the study of personality is on 
personality's inner nature, on the role of psychological qualities and 
processes, on the perception of the outer social sphere, on the study 
of the regulating functions of man's character, temperament, and 
abilities, and on the activity and conduct of man. 

As for social psychology, its study of personality implies the concrete 
historical investigation of the peculiarities of psychological qualities 
and of the inner structure of personality as a subject of social rela- 
tions in certain socially concrete circumstances. 
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2 PERSONALn f AS AN OBJECT OF STUDY IN 
SOVIET PSYCHOLOGY AND PEDAGOGICS 



2.1 General Understanding of Personality in Soviet 
Science 

Specificity of phUosophical, sociological, pedagogical, 
and social-pedagogical approaches to the interpretation 
of personality 

In discussing and solving any problem one of the main things is to 
specify a system of categories. That is why it is essential to determine 
the meanings of such ideas as "individuum", "organism", "individuali- 
ty" and "subject of activity" as they are understood in Soviet science. 

On the one hand, these categories reflect dialectical unity of man's 
virtue (character), on the other hand each of them has its specific 
features, which means they are not identical. The understanding of 
an individuum as a specimen of man's genus is widely spread. This 
view is supported by E. V. Sorohova (Sorohova 1980, 45-57). 

More complicated are notions such as "organism" and "personality" as 
reflecting the inner essence of man: 'The existence of various ideas 
and notions about one and the same object - man - may be explained 
by some principles of dialectical logics. We mean by this the prin- 
ciples of structural and attributive relativity, the meaning of which is 
in logical fixation of the fact, that revealing various characteristics of 
an object is dependent upon the field of its reciprocal action" and 
that "one and the same object might be an element and undersystem 
not of one, but of several systems of higher rank and in such a case it 
will posess various structures, mutually correlative" (Seriantov 1972, 
123-132). 

According to this principle, organism and personality reflect qualitati- 
ve aspects of man in relation to biological and social systems. In 
expressing connections between these notions we assume that "the 
relations of organism and personality are relations of mutual pen- 
etration, as these concepts do not express two different layers of 
reality, but two aspects of the same reality of man's individuum" 
(Serzantov 1974, 60). 



It should be mentioned that we have a variety of definitions and 
interpretations characterizing the essence of man and his peculiar 
traits. This is justified in that the richer the defined object, the more 
sides it offers for interpretation, and the more numerous definitions 
it requires. This approach might be the most propitious since we 
should investigate and analyze all sides and aspects of an object to 
comprehend it wholly and totally. 

Because we have no unique interpretation of man and his charac- 
teristics, we discuss the different conceptions of various authors, but 
before doing so we should mention two essential intentions: 

1. We'll attempt to analyze from the same methodological posi- 
tions the relations and connections between the concpets 
"individuum", "man", "personality", "individuality", and 

"the subject of activity". 

2. We will categorize these concepts in terms of the following 
approaches: philosophical, sociological, general sociological, 
general psychological, pedagogical, social-pedagogical. 

But the pedagogical approach is in reality an integrated formation, 
reproducing in some respect psychological and social psychological 
interpretations of the personality problem. As it is, the pedagogical 
approach will not be discussed separately. The most attention will be 
given to the psychological perspective on the problem of "personal- 
ity". 
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In ordinary life the concepts "individuum", "personality", "individual- 
ity" are very often mixed up. They are used as synonyms although 
they are not. Frequently this kind of confusion appears in scientific 
literature where the concepts of "individuum" and "individuality" are 
most often confused. 

But they are different concepts. Individuum is a man as a unique 
product of nature, representing a separate type of species, which 
means the concept of "individuum" fixed his belonging to the human 
race. "Individuum" is applied to a mature, normal man, to a newly- 
born baby, and to a man with defects in all spheres and functions, 
but only the mature, normal man js a personality. 

In the psychological dictionary "individuum" means not divided, 
indivisible. In "Kratki psihologitSeski slovarj" (1985, 114) the concept 
of man is defined: 

"Man is a unified natural creature, representing the type Homo 
Sapiens, a product of phylogenetic and ontogenetic development, the 
unity of inherited and achieved, bearer of individual qualities, abil- 
ities, and inclinations etc." 

The general characteristics of an individuum include integrity of 
psychophysis organization, and stability in the coordination between 
the outer world and activity. The activity of an individuum ensures its 
ability to change itself in accordance with life situations. But per- 
sonality in its turn is a system of qualities acquired by an individuum 
in its activity, communication, and social relations. That means the 
concept of "individuum" implies biological potentiality, whereas 
personality implies social potentiality. The concepts of individuum 
and personality are used to define a man in general, on a general- 
ized, categorical level. 

In characterizing man as an individuum or personality we do not 
mean a concrete man with his name, but man in general, in ,an 
abstract sense. We mean here everything concerning people. The 
characteristics of man as an individuum and personality are highly 
generalized. We need them to differentiate a man from not-a-man, 
to differentiate a representative of Homo-Sapiens from other biologi- 
cal species to differentiate a man in social surroundings from a man 
as a biological being, as an organism, and to differentiate a man as 
an individuum from a man as personality, which means to define in 
man two different poles - the biological and the social. 



When we characterize a concrete man by defining his individual 
personal qualities, we use the concept "individuality". 

Individuality means the psychic of mental peculiarities of an indivi- 
duum and personality, the unique combination of qualities in an 
individuum and personality, the biological and social aspects of a 
man. 

We have here the phenomenon of double refraction - characteristics 
of a man as an individuum are refracted through the system of social 
connections and relations. 

Thus, inidividuality is characterized by integrity, creative activity, and 
variety in conduct. 
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3 CONCEPTIONS OF PERSONALITY IN 
SOVIET PSYCHOLOGY (from the general 
psychology approach) 

3.1 Sources of Psychological Conceptions of 
Personality 

Philosophy, natural sciences, and pedagogics have ail contributed to 
the major ideas and conceptions concerning human personality. 

In particular, Russian philosophers of the 17th and 18th centuries 
paid a great deal of attention to the problems of human beings. The 
ideas developed by A. N. RadiiStshev and A. GalitiS, the legacy of the 
revolutionary democrats V. G. Belinsky, A. 1. Herzen, N. A. Dobroly- 
ubov, and N. G. TSernySevsky, may be regarded as the philosophical 
sources of materialistic ideas for the sciences concerned with humans 
in the pre-Marxist period. 

The first psychological laboratory was established in Russia by V. M. 
Bekhterev, just a few years after Wundt, and it laid foundation for 
natural science to study personality experimentally. 

Valuable ideas about the psychological characteristics of humans and 
the factors affecting their development arc found in the works of 
theorists and practitioners of medicine (primarily, in psychiatry) such 
as S. S. Korsakov and V. Kh. Kandinsky. Considerable contributions 
to the natural science approach to personality study were made by J. 
M. Setsenov, I. P. Pavlov, A. A. Ukhtomsky, and others. 

Tlie development of pedagogy-oriented conceptions of human 
psychology was stimulated by the need to .solve certain concrete 
problems in education. A considerable contribution to the develop- 
ment of personality psychology was made by the pedagogical ideas 
advanced by K. D. Usinsky and, particularly, by his book Man as an 
Object of Education. Pedagogically oriented studies of human 
psychology v^-ere also furthered by P. F. Kapterev. 

Problems of personality kept a noticeable profile in the development- 
al history of psychology as .science. They were tackled by outstanding 
psychologists such as M. E. Basov, K. N. Kornilov, A. F. l.azursky, N. 



D. Levitov, P. F. Lesgaft, A. P. Netsayev, and V. S. Filatov, among 
others. 



3.2 Basic Methodological Principles and General 
Trends in Soviet Psychological Studies of 
Personality 



Studies of personality psychology are based on the following method- 
ological principles: reflection, determinism, social and historical 
causality, development, the unity of consciousness, activity and 
personality, the unity of the objective and subjective, the unity of the 
social and individual, the unity of the biological and social, and the 
principles of a personality-oriented approach to psychic phenomena. 
The systemic-structural approach has also found wide application in 
the psychology of personality in recent years. 

It should be noted that at present there is neither a single definition 
of personality accepted by all scholars nor a single concept of per- 
sonality and its structure that would be shared by at least a majority 
of scientists. This comes to the attention of psychologists, philosoph- 
ers, sociologists, and law specialists, as well as to scholars in other 
fields concerned with problems of personality. This situation is due to 
the diversity of characteristics of personality. On the one hand, it 
creates difficulties in developing a universal concept of personality 
structure, and solving this problem would be of tremendous theoreti- 
cal and practical importance. On the other hand, it is contended that 
a universal theory of personality and its structure cannot be develop- 
ed in principle, and should it be achieved, it would inevitably detract 
from the existing wealth of ideas and concepts on the subject. 

"So far there is no definition of personality acceptable to representa- 
tives of various sciences" (Sorohova 1974, 22). This author accounts 
for this situation as well as for the lack of a generally accepted 
theory of personality structure "by the quality of on-going concrete 
psychological studies which docs not allow one to offer a logical, 
precise, and well-substantiated description of personality structure 
which might have both theoretical, and methodological and applied 
importance" (Sorohova 1974, 31-32). 

Still more categorical is the opinion of V. M. Rleikhcr and L. F. 
Burlat.suk that "the existing concepts of personality structure sccni to 
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be invulnerable to any criticism because this criticism itself proceeds 
from another, not infrequently incomparable, approach to the prob- 
lem rather than dealing with any concrete psychological evidence" 
(Bleikher & Burlatsuk 1978, 81). They believe this is particularly true 
with respect to the commentaries on K. K. Platonov's theory which 
Platonov included in one of his papers (Platonov 1986, 95-101). 

Therefore, it may be inferred that while pursuing research in the 
problems of personality within the tennets of Marxi.st methodology, 
the authors of different theories of personality and personality 
structure place emphasis on different principles of methodology. 
Moreover, it is natural that they choose different processes, qualities, 
and mental states as the subject of their studies. 

Prior to undertaking a more detailed analysis of the range of issues 
raised in the Soviet studies of personality and by concrete theories by 
authors representing different .schools of psychological thought, it is 
important to outline .some a.spects of personality p.sychology and to 
identify certain general trends in the development of personality 
investigations. 

E. V. Sorohova identifies the following six tendencies: 

The first trend consist in that said studies are regarded as an indis- 
pensable component of the complex of the sciences dealing with 
investigations of man. "Psychology, as a whole, is a link between the 
social, natural, and technological sciences. This role predetermines 
both the methods and vistas of research as well as the range of 
application of knowledge on humans. Using the classification of the 
sciences by B. M. Kedrov, the classification pattern of J. Piaget, and 
the views of F. V. Konstantinov on the role played by psychology, B. 
G. Ananyev put forward .stimulating ideas on this subject (3). B. G. 
Ananyev identifies areas of common ground in the overall structure 
of knowledge about man which establish connections between many 
of the .sciences dealing with different forms of the existence and 
consciousness of human beings. Among these areas arc: (a) the 
problem of man as a biological species; (b) studies of mankind: (c) 
the ontogenesis of a human being as an individual, and (d) studies of 
man as a person. Psychology makes its contributions to the develop- 
ment of and studies in each of these area.s. A particular role is 
played by psychology in the system of .sciences which deal with 
human personality. Personality is regarded as a unique and specific 
subject of psychological science. 1 lowever, a description of personal- 
ity cannot be adequate and complete unless the p.sychological 
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approach is employed in conjunction vvitii other sciences" (Sorohova, 
1980, 47). 

The second basic trend in the development of present-day Soviet 
psychology consists in the working out of the rationable for a multi- 
aspect, systemic structural approach to personality and its implemen- 
tation in empirical studies. This approach treats personality and its 
activity as a certain integral derivative of a multitude of interconnect- 
ed characteristics and components rather than as a conglomerate of 
separate psychic processes and a combination of separate actions and 
operations. "Psychological phenomenon, be it a process state or 
quality of a person which manifests itself in activity and, therefore, 
activity itself or actions as its components, cannot be properly under- 
stood unless their being predetermined by personality as a whole is 
taken into consideration" (Platonov 1972, 116). 

A third tendency of psychological studies of personality finds its 
expression in the consistent realization of the principle of unity of 
consciousness and activity which was suggested earlier and later 
modified and extended to meet the needs of personality psychology. 
Although paying lip service to this principle, some psychologists 
limited its application to the studies of an individual person. An 
action was studied as a unit of activity in terms of a "subject-to . 
object" relationship. At present, the need to consider the other aspect 
of activity, namely, the socio-behavioral aspect or th.: "subject-to- 
subject" relationship is being realized. According to K. A. Abulhano- 
va, the activity of an individual is related to that of other persons. In 
reality, it takes the form of cooperation and, as a result, it is always 
organized, i.e. it is conducted in accordance with the activities of 
other persons (Abulhanova, 1973). This cooperation involves constant 
interaction of individuals in social interaction. The latter is a com- 
ponent of the system of the person-activity relationship. There is a 
large body of empirical evidence concerning different patterns of 
social interaction in pre-school children, high school students, and 
adults, and on different areas and means of social interaction and 
relationships of mass and personal communication during interac- 
tions. These data, as well as evidence obtained in the .studies of 
interpersonal relations in different social groups, pointed to the role 
and importance of social interaction in the formation of the psychic 
qualities of a person as well as its being, alongside activity, an indis- 
pensable factor which determines the fabric of personality psychol- 
ogy. 

2.L 
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Whatever the methodological principle - the unity of consciousness 
and activity (S. L. RubinStein) or the activity approach (A. N. L^ont- 
jev), representatives of many schools of Soviet psychological science 
agree on the interpretation of personality as an active factor. There 
is general consensus that the active nature of personality is its 
essential feature. However, the interpretation of this quality is 
characterized by a wide range of variation. In a sense, this variety 
characterizes the specificity of the solutions to the problem of the 
relationship between personality and activity (Sorohova 1980, 50-51). 

The above trends in psychological investigations of personality 
delineate general theoretical and methodological approaches to the 
problem. They reflect the philosophical and general psychological 
characteristics of personality. However, apart from this, the psycho- 
logical sciences distinguish personality as a specific subject of diffe- 
rential and social psychology. It may be claimed that the theory of 
differential psychology is based on an individual-oriented approach to 
personality whereas the social psychology theory of personality is 
baa?d on a socio-psychological approach. 

The individual-oriented approach to personality may be identified as 
the fourth tendency of psychological studies. In proceeding from this 
premise, Soviet scholars believe that the social being of humans takes 
both general and individual forms. The psyche, conditioned by its 
social environment, should be studied in the course of analysis of the 
social being of a concrete person. 

The notion of personality used in psychology includes both the 
consciousness and activity of the individual. This idea was formulated 
clearly by RubinStein: "All psychic phenomena in the totality of their 
relationships are part of a concrete living and acting human being; all 
of them are determined by the biological and social being of the 
individual" (Rubinstein 1973, 239). It is an objective of p.sychological 
studies of man to establish correlations between the biological and 
the social. The individual carrying on its essentially social activity may 
be studied both as a social phenomenon and as a source of individ- 
ual potentialities. Concrete psychological investigations are generally 
concerned with correlations between social, psychological, and 
biological factors. These correlations are constantly present in the 
process of human activity (e.g. work or study) and social interaction. 
Such notions as "development of a person", "development of the 
body" and "development of the mind" are but scholarly abstractions 
which reflect the different aspects of one process characterized by 
numerous manifestations (Rubinstein 1973, 79). 
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Specifically, the individual approach to studies of personality is 
regarded by psychologists, in particular, as a problem of relationships 
between the personality and other psychic phenomena. There is a 
tradition in Soviet psychology of tracing the dialectical ties between 
the personality and mental processes. All psychic manifestations - 
processes, functions, qualities, and states - as well as their substance, 
dynamics, and course of development, are directly determined by the 
concrete activity of a concrete person. The use of the concept of 
personality provides a means of accounting for the general psycho- 
logical regularities of formation and development of mental phenom- 
ena on the basis of the real existence of a human being as a material 
entity involved in relationships with the world. Psychic functions do 
not exist by themselves: their development is determined by the 
general processes of the development of a person. Since an individ- 
ual develops and his/her/personality forms by int-^racting with 
environment in which the person carries on activity to achieve certain 
objectives and which is changed as a result of this activity, activity is 
the main factor governing the development of an individual's inner 
world. Therefore manifestations of each psychic quality are of para- 
mount importance. 

Psychic processes depend on the development of personality and, in 
turn, determine a person's behavior - they regulate its activity. 
"...Psychic phenomena are organically interwoven into the fabric of a 
person's life since the chief vital function of all psychic phenomena 
and processes consists in the regulation of human activity. Being 
conditioned by external stimuli (resulting from the interaction of an 
individual with environment in the course of activity), psychic proces- 
ses determine behavior, thus ensuring the dependence of behavior on 
real world conditions" (Rubingtein 1957, 307). 

"Any human response and the whole system of emotional and 
intellectual processes are functions of those peculiarities of a per- 
sonality which have formed in the course of its social development. 
There is abundant empirical evidence on the dependence of the 
course of separate psychic processes on the needs and motives which 
stimulate the dcvclopmeni of these processes" (Sorohova 1980,53-54). 

The .socicl psychological orientation is the fifth direction of on-going 
psychological studies of the personality. "Socio-psychological investi- 
gations of personality as a specific branch of psychology include 
studies of the social determination of the psychic make-up of a 
person; social motivation of behavior and activity under various 
socio-historical and -psychological conditions; class, ethnicity, and 



occupational characteristics; mechanisms of formation and realization 
of social activity; pathways and means of stimulating this activity; 
social status; the system of values; problems of inner conflicts de- 
velopment and ways of their resolution; self-education and mechan- 
isms of individual psychological make-up formation in the environ- 
ment of a given socio-historical order" (Sorohova 1980, 54). 

Against the background of the above said a sixth tendency of Soviet 
psychological studies stands out, namely, their practical orientation. It 
consists primarily of investigating the factors moulding a child's 
personality, his behavior, moral consciousness, values, interests, and 
attitudes. The objective of such studies is to uncover the mechanisms 
underlying the child's psychological formation and the psychological 
aspects of his education. 

"The successful solution of the practical problems of personality 
development may be assured by analysis of the child's life and 
activity conditions, formation of his lifestyle, and psychological 
pattern of personality. It should be noted that such an approach is 
not merely confined to identification of the peculiar features of this 
pattern. Rather, Soviet researchers tend to mould these features. The 
pedagogical and didactic methods of teaching and education are 
based on the psychological concepts of personality. It should be 
mentioned that practice-oriented research uses suitable methods; the 
psychological-pedagogical transformation experiment being one of 
the major procedures used in this area" (Sorohova 1980, 54). 

According to E. V. Sorohova, identification of the mechanisms of 
changes and moulding of individual consciousness as a consequence 
of living under certain social and historical conditions will remain a 
major objective of psychological research in problems of personality. 

"It should be borne in mind that human behavior and consciousness 
are governed by common laws and mechanisms and the latter actual- 
ly are realizations of the former under given historical conditions. 
Therefore, personality design, identification of the mechanisms of 
personality moulding in the collective context, and transformation of 
external stimuli into means of internal control arc becoming factors 
of paramount importance" (Sorohova 1980, 55). 
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33 Objectives of Psychology in Personality 
Psychology 



E. V. Sorohova suggests that all objectives in personality psychology 
research may be divided into eight groups: 

(1) The Problems of General Theoiy and Methodology of Personality 
Psychology. They deal with the application of Marxist theoiy to 
personality in psychological studies, the critical assessment of non- 
Marxist unscientific views on the problems of personality, the system- 
atization, classification, and improvement of principles of methods 
development, and the working out of a system of categories and 
notions to be used in personality studies (Sorohova 1980, 55). It 
should be mentioned here that existing attitudes towards so-called 
"non-Marxist and bourgeois" theories of personality are being re- 
viewed radically, with attempts being undertaken to make use of all 
that is constructive and useful in these theories. Researchers are 
scrapping the purely dogmatic Marxist approach to studies of per- 
sonality and withhold ungrounded criticism of non-Marxist views on 
the problem. 

(2) Still urgent are the problems of the description of personality as 
a product of social development, its dependence on concrete social 
and historical context, and the role of a person in a given social 
environment. They imply the implementation of the Marxist view of 
the individual as a reflection and embodiment of social relationships. 
Scholars turn to these problems whenever they are faced with the 
need to give an outline of the historical development of personality 
psychology, particularly, in different social and historical contexts 
(Sorohova 1980, 55). 

One may expect considerable changes and more research on the 
problem of social relationships to be carried out to meet th:; chal- 
lenge of on-going changes and transformations in the social, political, 
and economic life of Soviet society. These changes will be called - for 
due to the role of Marxist-Leninist philosophy in the development of 
the content and methods used in psychology research being reconsi- 
dered. 

(3) The need to identify the mechanisms of personality moulding in a 
society of developed socialism stems logically from tackling the above 
problems. The need to study the psychological effects of the elim- 
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ination of the contrasts between manual and mental work and the 
formation of preconditions for the harmoniously-balanced develop- 
ment of a person provides an illustration. Among other examples are 
the analysis of the formation of the needs and values of an individ- 
ual, psychological aspects of the processes of development of com- 
munistic attitudes towards labor, collectivistic spirit, patriotism and 
internationalism, and an all-round development of the abilities and 
creative potential of the individual (Sorohova 1980, 55). 

The following developments and changes taking place in the Soviet 
Union should be viewed as important corrections to be taken into 
account when considering what was said above; the discarding of the 
notion of "developed socialism", the refusal to use socialist and, 
particularly, communist ideology in dealing with economic, social, 
and political problems facing Soviet society, the transformation of 
Soviet society itself into a commonwealth of independent sovereign 
republics, the secession of some of them (the Baltic republics), the 
attempts to introduce a market economy, the ethnic conflicts, the 
growing national self-awareness and nationalistic tendencies that call 
for a radical re-evaluation of the problems of this group, and the 
shift in emphasis, and a re-definition of the problems and directions 
of research. On the whole, the tenor of the relevant objectives may 
be formulated as the need to research the mechanisms of personality 
moulding during perestroika as well as before and after this period. 
However, still to come are studies of the nature of the processes of 
personality formation, existence, and development during the periods 
now referred to as Lenin's or Stalin's era, HruStSev's "thaw", and 
Breznev's period of "stagnation". 

(4) The complex of problems dealing with the ontogenetic develop- 
ment of man will continue to be an area of specific interest for 
Soviet psychologists. In the analysis of the ontogenesis of personality, 
it is essential that the conditions and factors of normal and twisted 
personality-development, the psychological aspects of re-education, 
and the individual's life be studied and followed. 

(5) Investigations of the biological fundamentals of personality form 
the fifth group of problems. They deal with the gcnotypic and phcno- 
typic characteristics of man, the role of somatic features, the constitu- 
tion, and the typologic characteristics of cerebral activity. 

(6) These problems arc close to the domain of the differential 
psychology of personality which explores the individual features of 
character in their complex relationships with biological traits, specific 



21 

20 



conditions of development, dominant patterns of social behavior, and 
the mould of the pp'-sonality. Studies of the psycho-physiological 
bases of individual uifferences feature prominently among these 
problems (Sorohova 1980, 55-56). 

(7) The traditional problems of the psychological aspects of per- 
sonality and the mechanisms of their development still attract and 
will continue to draw the attention of researchers. Among them are 
the problems of the structural hierarchy of personality and the 
cognitive, semantic, and emotional components and values of per- 
sonality; the role of consciousness and self-awareness, activity, and 
social interaction in personality moulding processes, and the rela- 
tionship between psychic processes and the peculiar traits of a 
personality. 

(8) Finally, a batch of problems dealing with the techniques used in 
personality investigations. In his time, J. P. Pavlov identified method 
as the driving force of science. The psychology of personality is no 
exception in this respect. The development of effective methods for 
studies of personality and diagnosing its special features is a pre- 
requisite for the solution of theoretical and practical problems. 



3.4 The Genera] Concept of Personality 



The second edition of the Dictionary of the Living Great Russian 
Language (1881) compiled by V. I. Dal does not contain the word 
personality as a separate entry. The entry for "face" reads as follows: 
"the frontal part of the human head, extending from the hair line 
down to the ears and the bottom edge of the cheek-bone: the fore- 
head, the eyes, the nose, the cheeks with the cheek-bones, the lips 
and the tip of the chin". 

"Personality" - a person, an independent, separate being - is entered 
as one of the derivatives. At the time a different word, "soul", was 
used to denote reason, will, and the "living being of man thought of 
as separate from the body and spirit". 

Fifteen years later, F. A. Brockhouse and I. A. Efron's Encyclopedic 
Dictionary (1896) contained a page for the entry: "Personality - 
internal definition of a single being in its independence, as having 
reason, will, and peculiar character, and characterized by a unity of 
self-awareness ... In principle, the human personality has natural 
dignity which predetermines its inalienable rights which are being 
recognizied as progress develops..." 

The Encyclopedic Dictionary published by "Brothers Grant and 
Company" another 20 years later contained an entry for "personality" 
but no definition. Instead, it referred the reader to "individualism". 
Individualism, in turn, was defined, as a "social view which upholds 
the right of a person to self-determination by setting its autonomous 
value as different from that of any collective body..." It seems to be a 
source of the opposition between the individual and collective, 
between the personal and the social. Later on, this gave rise to a 
certain approach to both the problem of personality in general and 
that of the priority of the social over the individual, which has 
persisted in Soviet social theories, psychology, public consciousness, 
and social practice. 

In 1938, the entry was included in the first edition of the Soviet 
Encyclopedia (cd. 1937) and occupied seven pages of small print text. 
It featured problems such as the role of personality in socialist 
society and in histoi-y, the emergence of pcrsnnalities, and the role of 
world leaders' and distinguished individuals' personality in history. 
The definition of personality read as follows: "The personality is a 
historical categon,': a personality is a human being who has passed 
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through the animal stage and undergoes development in human 
society. By participating in such specifically human activity as work, 
man has ceased to be an animal, has developed his individual per- 
sonal qualities and traits, consciousness, and self-awareness, in short, 
his personality." 

A more recent edition of the Soviet Encyclopedia (1954, Vol. 25) 
gives the following definition: "A personality is a human being living 
in society, and the subject of cognition and active transformation of 
the world. Personality can be identified with man only, as having 
reason and the abilities to speak and to work ... The spiritual make- 
up of a person is a historically-conditioned combination of such 
essential and relatively common and stable psychic qualities as 
character, temperament, abilities, talents, dispositions, and interests." 

The recent changes in the notions of personality over the past nearly 
one hundred years are recorded in the 1973 edition of the same 
enc)'clopedia (Vol. 14). This word regarded as a common word and a 
term is used to denote: 

(1) "A human individual as a subject of relationships and cognitive 
activity - a person in the wide sense; (2) a stable system of socially 
significant traits which characterize an individual as a member of a 
society or community ... a person, as a whole human being (lat.- 
persona), and personality, as its social and psychological make-up, 
are different terms which, however, are sometimes used as synonyms" 
in the latter narrower sense, in special texts. It is also recommended 
to distinguish between "personality" and an "individual" - a human 
being as a singular representative of a biological or social whole - 
and "individuality" - a totality of traits by which a given person is 
distinguished from other people. While the notion of individuality is 
relevant at lower levels such as the biochemical and neurophysiologi- 
cal, "personality does not emerge until consciousness and self-aware- 
ne.ss have developed, and it is from this viewpoint that it is studied 
by philosophy, psychology, and sociology" (Scrov 1989, 24-25). 

ilie Psychological Dictionary, (1983, 178-179) defines personality as 
follows: "Personality is a term denoting (1) a human individual as a 
subject of relationships and cognitive activity, or (2) a stable system 
of socially significant traits which characterize and individual as a 
member of a society or community. Personality does not emerge 
until consciousness and sclf-awaicness have developed ... General 
psychology treats personality as a kind of nucleus, an integrating 
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element around which different psychic processes are associated and 
thus determine the line and stability of an individual's behavior." 

Finally, another working definition can be used: "A personality is a 
concrete integral human individual endowed with consciousness and 
regarded as the subject and object of social activity whose qualities 
are determined by the concrete historical conditions of society, and 
who is considered in the totality of his biological and social humane 
qualities (sometimes anti-social and inhumane) with due account of 
changes which these qualities undergo during and individual's life- 
time" (Serov 1989, 32). 

Personality has a number of common characteristics which give due 
to this notion, such as its active nature, consciousness, time-depend- 
ence, integrity, stability, orientation, and unity of the social and 
individual. 



3.5 Active Nature of Personality 



The above definitions indicate an interpretation of personality as a 
person endowed with consciousness. However, since "human con- 
sciousness both reflects and reshapes the real world (l^nin 1960), 
active nature is an attribute of personality, while activity is its major 
function and at the same time, the form of its most explicit manifes- 
tation. In the final analysis, the active nature of a personality mani- 
fests itself in the persistence of a person's orientation to carry out a 
specific kind of activity, and this trait will feature in one's character. 

The active nature of personality implies motivation and stimulation 
to bring about socially-significant changes in the environment and, 
specifically, in daily interaction, social activity, and creative work. The 
active character of personality is reflected in its most general and 
integrated trait, namely the taking of an active stand on life issues 
which, in turn, is revealed in adherence to principles, consistency in 
upholding one's views, and integrity of character. 

The active nature of personality stimulates interaction with environ- 
ment, extension of the range of activity, as well as determination to 
go beyond the boundaries of stereotype situations and social roles 
(motivation for achievement, risk taking, etc.). 



2^ 3 0 



Among the most significant manifestations of the active stand is 
social and pracdcal "hyperactivity". It is a form of suprasituational 
activity which tends to go beyond the prescribed limits of a particular 
kind of activity. Hyperactivity is hard to identify unless officially 
approved norms exist. At the same time, by engaging in such hyper- 
activity, a person crosses the external and internal "barriers" involved. 
Suprasituational activity takes the form of creative work, cognitive 
(intellectual) activity, higher than expected performance, and "in- 
terest-free" risk taking. 

Several levels of personal activity can be identified using different 
criteria. Biological and social activities are among those which are 
traditionally identified and most widespread. Biological activity is 
understood to be conditioned by the peculiarities of a person's 
psychophysiological make-up and other biological requirements. 
However, social activity is a function of the fulfillment (or non- 
fulfillment) of social requirements. Biological activity is aimed at 
meeting the needs preserving and sustaining the likes of the person 
and his or her offspring. Social activity is concerned with satisfying 
needs of a higher order, namely, those determined by spiritual, 
cultural, and social factors. Such activity is not limited to providing 
the means of subsistence, it provides opportunities to gain a certain 
social status, to realize innate qualities, to fulfill certain social tasks, 
and to achieve concrete social objectives in the course of interaction 
with other individuals. 

Levels of activity are also identifiable with regard to the source of 
regulation. In this sense, at the lower level, activity is stimulated, 
directed, and controlled by external environmental stimuli - other 
people or circumstances. Accordingly, a higher level of activity 
consists in self-regulation. Therefore, both personality development 
and the rate and range of activity are inseparable from the develop- 
ment of personal! y mechanisms of self-control. As a result, both the 
development of personality and manifestations of its activity are 
linked with the development of its regulatory processes and 
mechanisms. External environmental stimuli cause the personality to 
depend on their trivia, whims of individual people, and unpredictable 
developments. They leave it to the person to carry out activity in a 
given direction at a pre-determined rate. These stimuli predetermine 
the beginning, course, and termination of a person's activity. As 
processes of self-regulation develop, they provide a person with the 
means of implementing conscientious choices; its activity comes to 
depend on internal reasons alone, which in turn, are formulated by 
the person in accordance with its peculiarities and needs. 
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Academician I. P. Pavlov maintained that man is a self-regulating, 
self-adjusting and even self-improving system. This view contradicts 
the mechanistic concept of the personality as being manipulated by 
fate and external environmental factors. It has already become com- 
monplace to state that personality is conditioned by society. How- 
ever, similarly frequent are statements about the active character of 
personality. A personality is a product of circumstances, the latter 
being produced by people. Therefore, one may say that the circle has 
been closed. 

A person's activity is characterized by a hierarchy of goals due to 
exercising control over cognitive and practical processes, and it is 
through self-control that activity is carried out in a hierarchy-based, 
systematic, and purposeful manner. Since a person faces choices, he 
or she does not shift from one kind of activity or intercourse to 
another automatically. Each decision is made consciously, with an 
awareness of its social and personal significance, the situation in 
question and possible consequenses. 

"Self-control at the top level is carried out by a special T system 
which represents a person's self-awareness. The notion of the T 
forms the focus of self-awareness in the course of one's life and 
education ... Education and the life style of the child and adult 
mould an T and its potential for self-control of its own means and 
resources. A.s a result, there are people who think of themselves as: 'I 
can do anything', 'I can do much', T can't do anything', 'I can do 
something'. The opinion one holds about one's own 'I' sets the limits 
of ambition as well as the matching level of activity and the extent of 
ability development ... An T as a system of self-control starts to 
develop in the child in response to comments made by adults in his 
environment and as a result of realizing his own abilities. Once 
established, the system may remain unchanged for the rest of one's 
life and generally it cannot be altered unless subjected to sometimes 
powerful, sometimes weak, but invariably long-term pressure, particu- 
larly from people of authority. Of course, once one has become 
aware of one's potentialities, it is reasonable to suggest that the 
system of self-evaluation can be modified without external influence 
... Self-control comes to flourish in mature age when the available 
knowledge has already stood the tests of life and the personality 
itself has reached the prime of its capabilities and has gone through 
numerous trials" (Bogolovski 1981, 74). 



The functions of the personality as a self-regulatory system are as 
follows: 

(1) to call for or delay an action; 

(2) to switch to different types of psychic activity; 

(3) to accelerate or slow psychic activity down; 

(4) to increase or reduce the rate of activity; 

(5) to coordinate motives; 

(6) to control activity by making sure that actions match 
the original plan, and 

(7) to coordinate actions. 

To fulfill these objectives, the '1' system operates through the fol- 
lowing basic mechanisms: (1) control, (2) coordination, (3) sanc- 
tioning, and (4) intensification. Control is effected through con- 
tinuous awareness of what is going on in internal and external 
environments ... With the system of self-control functioning, the 
entire mental activity becomes subordinated to the carrying-out of a 
specific program. Coordination is an extremely important function of 
the T ... According to 1. P. Pavlov, this process consists in comparing 
motives to the real conditions and moral values. Coordination seems 
to be a function of thinking. Coordination is followed by sanctioning 
in the form of approval of the intention and the scheme of action. 
There may be different motives behind sanctions depending on an 
individual's education - they may be based on selfishness or softy 
moral principles ... many psychologists, A. F. Lazursky and M. A. 
Basov among them, have placed a lot of emphasis on will and effort. 
Indeed, any kind of mental activity - apprehension or thinking - 
requires an effort the magnitude of which is in direct correlation with 
the complexity of the activity. Effort is proportional to increasing 
difficulties and obstacles arising on the way to achieving the goal. 
Making an effort is particularly needed when a person lacks deter- 
mination or is tired or depressed (Bogolovski 1981, 75). 

Thus, to effect self-control, the functioning of the T system as the 
center of self-awareness chiefly involves will and thinking, i. e. 
cognition and action, both internal and external. 

The T structure includes: (1) the concept of what the '1' is and what 
it should be ideally, and (2) a conscience which, in morally mature 
individuals, generally causes behavior to match the ideals. Whenever 
this docs not happen, the individual is likely to "suffer remorse" and 
to alter his or her behavior. When balance between behavior and 
ideals is maintained, it is accompanied by the feeling of "quiet or 
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clear conscience" which is a factor securing proper behavior 
(Bogolovski 1981, 76). 

Tentatively, tv>-o modes of self-control may be distinguished: short- 
term and long-term. Also, there are the following types of self- 
control: 

(1) The moral strong-willed type is a personality characterized by 
integrity in the full sense of the word; 

(2) The immoral strong-willed type represents an individualistic 
personality intent on pursuing selfish ends, but it is reasonable 
and has integrity; 

(3) The aboulic weak-willed type occurs in passive, spiritless, and 
indifferent individuals; 

(4) The impulsive type characterizes people who make rash 
decisions and act on impulse. 

Accordingly, self-control is more effective in the former two types 
and less effective in the latter two. 

Another factor in activity development is the range of perspective, i. 
e. the "extrapolation of oneself into the future". There is a direct 
correlation between the rate and level of activity and the range of 
perspective - achieving relatively remote and more significant objec- 
tives generally requires higher activity. 

What are the mechanisms for carrying on activity? There are at least 
three approaches to the solution of this problem: biological, socio- 
logical, and dialectical materialistic. 

There are several biological theories of man, his mentality, and 
personality. For instance, there have been attempts to account for 
human activity through the operation of hereditary genetic 
mechanisms alone. Another view is based on the similarity of the 
nervous system in humans and animals. As a result, it is believed that 
the .social behavior of individuals can be controlled through electro- 
physiological manipulations of nervous system functions. Other 
scholars pin their hopes on the effects of biocliemicals and gene 
engineering for correction of behavior and explaining the mechanism 
underlying the activity of the individual. Still others consider the 



genetic pool of the population to be a factor which sets limits on 
individual activity and its manifestation. 

This approach is fully based on the biological factors of personality 
development, heredity being the main one. The qualities and other 
characteristics of a personality are described as inalienably associated 
with heredity while environment is seen as nothing else but a "regula- 
tor", an "indicator", or a constant factor which interacts with heredity, 
a factor of variability and a source of unlimited possibilities. 

The sociological vision of a human being as "a concentrated embodi- 
ment of economy, culture, or "socium" is completely devoid of any 
biological, organic, or physical associations. Such a view leads to an 
idealistic interpretation of mental phenomena which sees them 
outside any connection with a material substrate, and considers 
individual consciousness as a sort of derivative from the interaction 
of individual consciousness or abstract culture" (Lomov 1984, 348). 
Accordingly, personality development should be seen as being 
inextricably linked with environment. Therefore, to study personality 
is to investigate the structure of its environment. Environment 
determines an individual's personality, behavior mechanisms, and the 
directions of development once and for all (Petrovsky 1979, 9). Like 
the proponents of the purely biological approach who deny the 
person's control of activity by attributing behavior and development 
to the realization of genetic predispositions, the sociology-oriented 
scholars do practically the same by tracing all phenomena to the 
causes in the social environment. Personality activity is reduced, in 
this case, to the response to and processing of outside stimuli. 

As a consequence, it remains unclear why totally different personal- 
ities develop in the same environment, while personalities with 
similar innate trails, values, and behavior emerge in different social 
environments. 

In the 1920's and 19.30's, L. S. Vygotsky worked out a theory of the 
development of higher psychic functions. He maintained that human 
psychology is a combination of interiorized social relationships which 
become functions of a personality and forms of its structure. Unlike 
traditional psychological science which traced social behavior to the 
individual, L. S. Vygotsky demonstrated that higher psychic functions 
could originate in a society in the form of interpersonal relationships 
and become personalized at a later stage ... a personality emerges in 
what it presents to others (Petrovsky 1973, 14-15). 
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Soviet psychologists proceed from the assumption that a personality 
displays its activity in its interaction with the environment. Sources of 
its activity should be traced to its needs, since they induce a particu- 
lar kind of behavior. A need is a condition related to the dependence 
of a person on the concrete conditions of life. Need is the source of 
activity ... Activity manifests itself in satisfying the needs of an 
individual. 

The dialectical materialistic approach to the problem of personality 
development points to the identification of internal contradictions in 
a personality. Solution of conflicts caused by them opens the way for 
development from the simple to the complex, from the lowest to the 
highest. Personal activity is conditioned by complexes of needs 
through a maze of conscious and subconscious motives. However, 
satisfaction of needs involves internal conflicts because they rarely 
take place immediately and in full measure. This fact calls for the 
provosion of certain means such as readiness to act, knowledge, 
skills, etc. The conflict between development of needs and the 
availability of suitable means is reproduced again and again. There- 
fore, it may be concluded that the "driving forces involved in the 
mental development of a person are displayed in the conflicts be- 
tween the person's changing needs and the available means for their 
satisiaction" (Vygotsky 1977, 131). 



3.6 Personality and Consciousness 



The attitudes of a mature personality are essentially conscientious. 
"Consciousness is ... an integral characteristic of a personality, which, 
however, does not necessarily imply one and the same relationship 
between the conscious and subconscious in realizing any attitude. 

The degree of the social, moral, and ideological maturity of a person 
is determined by the conscientiousness of its attitudes; it is closely 
associated with sense of responsibility to society. In final analysis, the 
stand of a person as the social subject is revealed in whether its 
social involvements are intentional or spontaneous. Unfortunately, 
the importance of the problem of consciousness is .still underestima- 
ted" (Lomov 1984, 334-335). 



3.7 Time-Related Nature of Personality 



The nature of personality cannot be understood outside its relations 
to society. Social relationships emerge on the basis of certain modes 
of production and productive forces. Essentially, the mode of produc- 
tion determines the social order, family patterns, social groups and 
classes, the political structure, and different forms of social con- 
sciousness, i. e. the entire structure of society, as well as the mode of 
life of individual members of a given society (Lomov 1984, 296). The 
activity and inter-relationships of individuals take place within the 
constraints of the existing social context which prescribe the rights 
and responsibilities of an individual, determine the individual's social 
status, set of social roles, the formation, development, and manifesta- 
tion of needs, motives, aspirations, interests, values, emotions and 
abilities. 

"In order to understand the sources of a person's qualities and 
characteristics, it is necessary to follow the person's life and progress 
in society. Social relationships of an individual find their expression 
in the type of communities he or she joins as well as in the type of 
reasons behind his or her decisions to participate in a given activity. 
Eventually, individual personal qualities are formed and develop de- 
pending on class, national and ethnic affiliations, occupation, histori- 
cal pattern of the family, education, and social or political organiz- 
ation membership, etc." (Lomov 1984, 298). 

The peculiar features of the social life and lifestyle of an individual 
depend on participating in the activities of a community or com- 
munities, the historical context in which the individual is born, forms, 
and develops. They are ultimately determined by the nature of the 
prevalent social and economic order. In a sense, personality is a 
reflection of the historical conditions of a person's life and develop- 
ment. Different periods of development of a society find their 
reflection in different types of personality.- These differences are 
portrayed in fiction books, films, science literature, text books, 
dictionaries and reference books, works of art and sculpture, and in 
officialese and colloquial speech and folklore. They find their expres- 
sion in personality types such as the "heroes" of the 20's, the 30's 
(Komsomol-run construction projects), the 40's (building up the army 
and heavy industries), the 50's (rebuilding the economy, cultivation of 
virgin lands), the 60's (the first flight in outer space, achievements in 
art and science) revival of the self-awareness of a free person, 
shaking off the mentality of the Stalin cult era), the 70's (rule of 
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officialdom, stagnation, social indifference, consumerism and dissi- 
dents), 1980-1985 (deepening crisis, growing conflicts in social con- 
sciousness), 1985-1990 (emergence of a new democracy, shedding off 
the ideological bonds, polarization of society in economic, cultural 
and ethnic life). 

Analysis of the types of personality that occur in the context of 
different periods of social history is still to be undertaken, but it is 
obvious even now that it will yield numerous valuable findings on the 
changes taking place in the concept of the personality and tendencies 
in the formation and development of its qualities and substructures. 

There is no doubt that historical context must not and cannot ac- 
count for all the specific behaviors, motives, and values of the indi- 
vidual. Being an individual, each person is characterized by his or her 
own specific innate features, which, in turn, fit into the mould of a 
given historical type of personality. This relationship goes along with 
the existence of different time-related types of personality character- 
ized by their own specific features. Therefore, although a personality 
is not a mere reflection of its historical context, the latter is con- 
tained in it and displayed in specific personal features and character- 
istics. 

By means of a feed-back mechanism, the timc-rclatcd nature of 
personality is displayed in each individual person and the totality of 
individuals creating the history of their time and its image. In other 
words, personality is history-related both as the object and subject of 
historical changes, the socio-political structure, and social rela- 
tionships. 

The personality is a hierarchy of relationships, those representing 
major needs and intere.sts being at the top. They form the "nucleus" 
which influences all other relationships of an individual, the nature of 
their manifestation, their stability, and other qualities. 
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